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• Complete every step. The Quality School Improvement Planning Handbook explains how to do this. In addition, your education director will provide support.

• Complete steps 1 to 3 during term 4 of 2018 and have it approved by the principal, governing council chairperson, and education director.

• Email this plan (steps 1 to 3) to your education director.

• Publish your school improvement plan on your school website.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the school year. This step does not need to be published on your website.

• Complete step 5 (Review and Evaluate) in term 4 of each year. This step does not need to be published on your website, though it should inform the
Improvement Planning and Outcomes section of your annual report to the school community.

• Your school improvement plan will be current for 2019 to 2021 and should be updated in term 4 each year.

For further information and advice, contact: 
Andrew Wells 
Review, Improvement and Accountability Manager 
Phone: 8226 1576  
Andrew.Wells@sa.gov.au

Improvement plan for
2019 to 2021

How to complete this template



Step 1 Analyse and prioritise

Analyse evidence of student learning and answer the question ‘What are our goals for improvement?’ Specify up to 3 
goals and annual targets for student learning improvement in the table below. 

The Quality School Improvement Planning Handbook explains how to do this.

Goals Targets
Goal 1 2019

2020

2021

Goal 2 2019

2020

2021

Goal 3 2019

2020

2021
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Step 2 Determine challenge of practice

Consider how improvements in teaching practice will help to achieve your improvement goals and answer the 
question ‘What areas of practice should we focus on improving to reach our goals?’ Specify your challenge of 
practice for each goal in the table below. 

The Quality School Improvement Planning Handbook explains how to do this.

Challenge of practice
Goal 1

Goal 2

Goal 3
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Step 3 Plan actions for improvement

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’ Specify your 
actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below. 

The Quality School Improvement Planning Handbook explains how to do this. 

Goal 1

Challenge of practice

Actions Timeline Roles and responsibilities Resources
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Step 3 continued Plan actions for improvement

Goal 1 continued

Actions Timeline Roles and responsibilities Resources

Total financial resources allocated

Success criteria
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Plan actions for improvementStep 3 continued

Goal 2

Challenge of practice

Actions Timeline Roles and responsibilities Resources

Page 8 of 12



Plan actions for improvementStep 3 continued

Goal 2 continued

Actions Timeline Roles and responsibilities Resources

Total financial resources allocated

Success criteria
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Plan actions for improvementStep 3 continued

Goal 3

Challenge of practice

Actions Timeline Roles and responsibilities Resources
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Plan actions for improvement

Goal 3 continued

Actions Timeline Roles and responsibilities Resources

Total financial resources allocated

Success criteria

Step 3 continued
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School improvement plan Approvals

Approved by principal

Approved by governing council chairperson

Approved by education director
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	Goal 1: Increase the number of  primary students achieving and being retained in the higher bands in Reading 
	2019: 30% of students in higher bands in year 3, 75% of students in higher bands in year 5 and 40% of students in higher bands in year 7 in Reading
	2020: 35% of students in higher bands in year 3, 78% of students are retained in higher bands in year 5 and 43% of students retained in higher bands in year 7 in Reading
	2021: 40% of students in higher bands in year 3, 80% of students are retained in higher bands in year 5 and 45% of students retained in higher bands in year 7 in Reading
	Goal 2: Increase the number of primary students achieving in higher bands in Numeracy
	2019_2: 20% of students in year 3 to achieve in the higher bands in Numeracy. 
20% of year 5 students and 55% of year 7 students  maintain higher bands achievement in Numeracy
	2020_2: 25% of students in year 3 to achieve in the higher bands in Numeracy. 25% of year 5 students and 58% of year 7 students  maintain higher bands achievement in Numeracy
	2021_2: 28%of students in year 3 to achieve in the higher bands in Numeracy.28% of year 5 students and 60% of year 7 students  maintain higher bands achievement in Numeracy
	2019_3: 92% of our year 3, 5 and 7 students achieve National Minimum standard in Writing
	Goal 3: Increase the number of students achieving SEA in Writing
	2020_3: 95% of our year 3, 5 and 7 students achieve National Minimum standard in Writing
	2021_3: 100% of our year 3, 5 and 7 students achieve National Minimum standard in Writing
	Vision statement: Building a culture of thinking within our learning community to develop successful learners, people and citizens
	Challenge 1: If teachers strengthen the design of their Reading program through embedded activities that build comprehension and incorporate dialogic teaching strategies then we would increase student achievement in Reading.
	Challenge 2: If we embed a culture of thinking where teachers implement a balance of teacher directed and inquiry based instruction through effective questioning, there will be an increase in the number of students achieving in the higher bands in Numeracy in years 3, 5 and 7.
	Challenge 3: If teachers explicitly teach students how to construct compound and complex sentences and develop greater control over their choice of vocabulary and use of punctuation in the appropriate text genre, then student achievement in writing in years 3 - 5 will increase.
	Roles and responsibilitiesRow2_2: Teachers intentionally select strategies that enable students to think deeply, provide extended responses and ask questions of each other.
Leadership team collect data on questioning in classrooms and feedback to teachers.
	ResourcesRow2_2: 
	ActionsRow3_2: Teachers foster critical and metacognitive awareness in Reading for the construction of knowledge
	TimelineRow3_2: end of 2019
	Roles and responsibilitiesRow3_2: Teachers explicitly build the capacity of our students to think critically and creatively within their Reading experience.
Teachers use text types to stimulate curiosity.
	ResourcesRow3_2: Culture of Thinking
	ResourcesTotal financial resources allocated: 
	Success criteria: Students draw on a range of comprehension strategies to assist their understanding of text as identified through Fountas and Pinnell assessments
Students show enthusiasm towards Reading as observed during Learning Walks
Students demonstrate that they are able to infer by responding to here, hidden and head questions 
Students are able to read fluently and with prosody
Students are able to identify the purpose of a variety of text types as evident in their reponses to teachers questions
The number of students achieving in the higher bands will increase as evidenced through NAPLAN
	ActionsRow1_4: Leadership and teachers elect whole-school reference texts to extend teacher pedagogical content knowledge.
	Timeline4Goal2: Term 1
	Roles and responsibilitiesRow1_4: Leadership team to identify who does not have the appropriate text and purchase accordingly.
Teachers utilise the available texts to inform their designing of learning.
	ResourcesRow1_4: Creating Cultures of Thinking
Power of Inquiry
Teaching Student Centred Mathematics
Mindset Mathematics
	ActionsRow2_4: Teachers collaborate across sites to moderate the assessment and learning design of effective teaching practices in Mathematics.
	Timeline5Goal2: Two pupil free days a year.
	Roles and responsibilitiesRow2_4: Deputy principal and facilitator to manage and design pupil free days, working alongside the SLLIP.
Teachers participate in the collaborative moderation process
Teachers provide opportunities for students to experience and create multiple representations to manipulate mathematical language.
	ResourcesRow2_4: 
	ActionsRow3_3: Teachers utilise the ACARA Numeracy progressions to track and monitor student progress.
	Timeline6Goal2: Continuous 
	Roles and responsibilitiesRow3_4: Teachers embed thinking routines to enrich teaching and learning in Mathematics.
Teachers design learning that enables students to problem solve, generalise, reason and justify.
Teachers refer to our Mindset for Learning to promote a positive disposition to Mathematics.
	ResourcesRow3_3: Access to "Teaching for Misconceptions in Mathematics", Tierney Kennedy
	ResourcesTotal financial resources allocated_2: 
	SuccessCriteria2: Students demonstrate a deeper understanding of mathematical concepts, enabling more flexible and creative problem solving as evidenced in their problem solving books.
Students working in groups will engage in more rigorous dialogue and collaborate with peers to work through mathematical problems. 
Students demonstrate fluency and flexibility in number sense, enabling more flexible and creative problem solving.
increase.
The number of students achieving in the higher bands will increase as evidenced through NAPLAN.

	ActionsRow1_6: Teachers deepen strategies in formative assessment which support students to respond effectively to success criteria
	TimelineRow1_4: By the end of 2020
	Roles and responsibilitiesRow1_6: Teachers provide opportunities for students to be involved in self and peer assessment and goal setting against the VCOP levels of writing.
Teachers actively 'check in and act' during the writing process.
	ResourcesRow1_6: 
	ActionsRow2_6: Leaders and teachers design whole school approaches to build effective writing instruction
	TimelineRow2_4: By the end of 2020
	Roles and responsibilitiesRow2_6: Teachers use Vocabulary, Connectors,Openers, Punctuation/Big Write as a consistent approach across the school.
Teachers incorporate dialogic talk and Reading activities prior to writing
Teachers use a consistent language to describe the writing process.

	ResourcesRow2_6: 
	ActionsRow3_5: 
	TimelineRow3_4: 
	Roles and responsibilitiesRow3_6: 
	ResourcesRow3_5: 
	ResourcesTotal financial resources allocated_3: 
	Success criteria_2: Students will use formal academic language appropriate to the purpose and genre of their writing.
Students will demonstrate self-regulation strategies to draft, improve and elaborate on existing ideas.
Students will manipulate language to express and convey meaning and mood. 
Students will be able to demonstrate cohesion in ideas through the structure and language of their writing.
An increased.
The number of students achieving SEA in Writing will increase.
	Approved by school leader: Michele Russell
	undefined_44: Date
	Approved by education director: Name
	undefined_45: Date
	Approved by governing council chairperson: Name
	undefined_46: Date
	Picture_upload: 
	ActionsRow1_3: Teachers and leaders establish Professional Learning Teams (R-7) to inquire into building  creating a culture of thinking in the teaching and learning of mathematics. 
	Timeline1Goal2: 3 times a term
	Roles and responsibilitiesRow1_3: PLTs identify a facilitator to record minutes using the Incubate/Clarify tool for the Leadership team.
Teachers intentionally design learning that enables students to stretch their thinking in Mathematics
PLTs provide a precis of work at the end of each term and do a presentation showcasing the learning for staff in term 4.
PLTs to work at the level of critical collaboration, identified through Perspective survey
	ResourcesRow1_3: Incubate/Clarify canvas tool
TRT release for classroom observations
	ActionsRow2_3: Leadership establish key personnel to strengthen teachers’ capability to design engaging and intellectually challenging learning in Mathematics.
	Timeline2Goal2: 1 day per week
	Roles and responsibilitiesRow2_3: Senior Leader to coordinate support of teachers across the school.
Teachers identify priority areas to focus on and work with their colleagues, participating in classroom observations.
STEM teachers engage in professional learning to deepen conceptual knowledge and understanding in the disciplines of Mathematics, 
	ResourcesRow2_3: Matt Simmons, Senior Leader
	Timeline3Goal2: twice a term
	Roles and responsibilitiesRow3_3: Teachers to work in Learning Communities to track progress using the Numeracy progressions.
Teachers use the information to design appropriate learning opportunities for their students.
Teachers use the tool to identify their knowledge of Mathematical content.
	undefined_43: Action plans incorporating the Wave Intervention model
Numeracy Progressions Map from Victoria
	ActionsRow1: Teachers and leaders establish professional learning communities (year level teams) to analyse data and inquire into effective and relevant teaching practices that inform reading comprehension.
	TimelineRow1: Weeks 2 and 7 each term
	Roles and responsibilitiesRow1: Deputy principal to implement sieve process to staff and oversee intervention.
Teachers identify students using the Wave Intervention model - students identified who are just below C and achieving in higher bands
Teachers submit action plans after each meeting
Teachers design learning so that identified students progress
	ResourcesRow1: Wave Intervention model
Action plan template
	ActionsRow2: Leadership identify a key teacher to build the capacity of our teachers to explicitly teach Reading R-7
	TimelineRow2: One day per week
	Roles and responsibilitiesRow2: Key teacher meets with leadership team to identify needs and develop support program for teachers.
Key teacher models lessons, works alongside teachers and provides necessary resources.
Key teacher facilitates professional learning in guided reading.
	ResourcesRow2: 1 TRT day per week to release key teacher 
Budget for resources

	ActionsRow3: Leadership use data from observations of student and teacher talk to inform professional learning and PDP conversations
	TimelineRow3: Once a term
	Roles and responsibilitiesRow3: Senior Leadership team, principal, deputy and senior leader conduct Learning Walks once a term, collecting data on both student and teacher questioning.
Senior Leadership team conduct 2 formal PDP meetings per year.
	ResourcesRow3: Instructional Snapshot app
	ActionsRow1_5: Teachers and leaders have a sound knowledge of the key principles of writing at word, sentence and text level to inform and guide teaching priorities.
	TimelineRow1_3: PD once a term
	ActionsRow2_5: Teachers participate in the collaborative Coldwrite moderation process.
	TimelineRow2_3: week 6 of each term
	TimelineRow3_3: Discussed at PDP meetings, learning walks held 
	Roles and responsibilitiesRow3_5: Teachers intentionally select strategies that enable students to provide extended responses and ask questions of each other.
Teachers explicitly teach different levels of questions to students R-7 using the Blank Level of Questions.
	undefined_6: Reynella Primary School
	ActionsRow3_4: Teachers foster critical and metacognitive awareness in Writing.
	ActionRow3_4: Teachers implement an approach that supports students to think and act like mathematicians to solve numeracy problems.
	ResourcesRow1_2: LDAM professional learning
	Roles and responsibilitiesRow1_2: Lead teacher and leadership team  to develop in consultation with Teaching and Learning Committee.
Teachers provide feedback on reading proposals.
Teachers regularly assess Reading progress against the PM Benchmarks/Fountas and Pinnell and use this data to form focus groups. 
	TimelineRow1_2: end of 2019
	ActionsRow1_2: Teachers and leaders develop whole school alignment in the assessment and learning design of effective reading comprehension strategies.
	ActionsRow2_2: Teachers deepen expert interactions to build learning area knowledge and understanding of Oral language.
	TimelineRow2_2: end of 2019
	ResourcesRow3_4: 
	ResourcesRow2_5: Cold write templates
	ResourcesRow1_5: Ensure all resources are available on the G-drive (resources are free)
	Roles and responsibilitiesRow1_5: Key  teacher to work alongside teachers to build capacity and understanding to implement VCOP/Bigwrite - levels of writing.
Senior leadership team to provide/source  professional learning.
Teachers engage in peer observations. 
	Roles and responsibilitiesRow2_5: All teachers to follow the guidelines and conduct the Cold Write with their students in preparation for moderation.
Teachers will assign a level of reading for each students and use this information to design learning


